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The development of positive attitudes 
toward physical activity is one of the major objectives 
of both elementary and secondary school physical 
education programs (National Association for Sport 
and Physical Education [NASPE], 2009). As stated by 

Le Masurier and Corbin (2006), “Quality physical education rep-
resents our best opportunity to provide all children with physical 
activity experiences that promote physical activity now and for a 
lifetime” (p. 44). Additionally, there is extensive scientifi c evidence 
supporting the role of physical activity in preventing disease and 
promoting a healthy lifestyle, so the concept of instilling positive 
attitudes toward lifetime physical activity is an important one for 
this profession (Archer, Paluch, Shook, & Blair, 2013; Lee et al., 

2012; Morris, Gorely, Sedgwick, Nevil, & Nevil, 2013; Tufts Uni-
versity, 2013; Van Horn, 2012). As a summary point, Lavin (2008) 
emphasized that “PE [plays] a key role in improving the long-term 
health and well-being of our children” (p. 27).

Physical education programs that instill positive attitudes in-
crease the likelihood that children and adolescents will adopt and 
maintain an active lifestyle, both in the present as students and in 
the future as adults (Krouscas, 1999; Luke & Cope, 1994; Pangrazi 
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& Beighle, 2012). To that end, one way that the overarching mis-
sion of contemporary physical education programs could be stated 
is, “Teaching children to become physically active for a lifetime.” 
So one critical question that teachers should be asking themselves 
is, “What do I do in my program that truly encourages youngsters 
to develop positive attitudes toward physical education and even-
tually become physically active adults?”

Regrettably, school-based physical education often ends up dis-
couraging schoolchildren from becoming active for a lifetime be-
cause many of its games, activities, and teaching practices refl ect a 
lack of critical thinking and are exclusionary, counterproductive, 
or contraindicated (Cale & Harris, 2009; Cardinal, Yan, & Cardi-
nal, 2013). Inappropriately constructed games and activities such 
as dodgeball, kickball, line soccer, and relay races were discussed 
in previous “Hall of Shame” articles (Williams, 1992, 1994). And 
in 1996 inappropriate teaching practices such as putting students 
on display, having student captains pick teams, rolling out the ball, 
and exercise as punishment were also presented (Williams, 1996).

As originally set forth (Williams, 1992), the major elements 
identifi ed as criteria for induction into the Hall of Shame are as 
follows. A game, activity, or teaching practice need only have one 
of these elements, but all of the inductees actually possess several 
of them:

• absence of the purported teaching or learning objectives
• great potential to embarrass a student in front of the rest of 

the class
• focus on eliminating students from participation
• overemphasis on and concern about the students having “fun”
• lack of emphasis on teaching motor skills and lifetime physi-

cal fi tness skills
• extremely low participation time factors
• extremely high likelihood for danger, harm, or injury

If physical educators wish to improve their programs (both the 
content and the teaching process) so that they can truly encourage 
youngsters to become physically active for a lifetime, they must 
“acknowledge that they have produced generations of non-partic-
ipants” (Parr & Oslin, 1998, p. 76) and that many of the practices 
that have been commonplace in physical education for decades 
must be questioned.

Unfortunately, in recent years even more inappropriate physical 
education games and practices have had to be inducted into the 
Physical Education Hall of Shame (PEHOS), so that physical edu-
cators can understand why such activities are to be avoided and 
so they can become more refl ective and thoughtful practitioners of 
their profession. To aid in that process PEHOS now has a virtual 
home in cyberspace at PE Central (http://www.pecentral.com/pro-
fessional/hos/index.html), in direct contrast to the web site’s hun-
dreds of developmentally appropriate physical education activities, 
games, and practices.

This article analyzes seven physical education games, activities, 
and teaching practices that are new Hall of Shame inductees. As 
noted after each entry, they have been suggested by profession-
als from across the country and then debated and approved by a 
PEHOS advisory board consisting of public school teachers and 
university professors (the reader should refer to the “acknowledg-
ments” at the end of the article).

Inappropriate Games and Activities
Tug of War (D. K. McCrumb, personal communication, Novem-

ber 11, 2011). Tug of war is a throwback to the military roots of 

so many physical education activities (Maker, 2009). It involves 
two large groups, each grabbing opposite ends of a rope, wait-
ing for the signal to start pulling, and then attempting to drag the 
other group over a center demarcation line. Even if the pointless 
isometric straining for a few seconds or perhaps a minute is some-
how considered useful, is there any other real benefi t? Does tug 
of war actually satisfy any of the criteria for appropriate physical 
education teaching practices? No. And not just that, it is danger-
ous! Children can get very serious rope burns on their hands, be 
dragged along the ground, and be trampled on by their teammates. 
Tug of war could be modifi ed to a two-rope, four-way activity for 
increased strategizing and participation, but in view of the high 
risk of danger and injury, this activity should just be eliminated 
from the curriculum.

Capture the Flag (G. Bass, personal communication, October 11, 
2012). The way it is usually done, capture the fl ag is another quasi-
military dinosaur: it is a large-sided, low-participation activity 
where the slowest and least skilled movers are quickly captured and 
excluded while they wait for the fastest and best players to rescue 
them, chase one another, or fi nish the game. Like standard versions 
of tag or musical chairs, when the next round of the game is played, 
those very same slow and unskilled players will quickly be captured 
and/or rendered inactive again. Perhaps capture the fl ag can become 
a developmentally appropriate game with certain modifi cations 
(e.g., using more fl ags or random teacher-controlled “jailbreaks”), 
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but at its heart it is a large-sided game with not enough participa-
tion opportunities for slower or less skilled students.

Climb the Rope (K. Wack, personal communication, October 
13, 2013).  The negative aspects of yet another military vestige 
have already been addressed in several PEHOS entries, particularly 
under the category of “putting students on display” (Williams, 
1996) — one student performs a routine, skill, or test while every-
one else gets to sit and watch. This is just fine for the most confi-
dent and talented students, but devastating to the fragile self-image 
of low- and middle-level performers. And it is an incredible waste 
of valuable class time, even for the best students who also spend a 
lot of time as spectators. Low participation and marginal success 
rates, the gap between the skill and students’ real-life needs, the 
element of danger, the usually inadequate tumbling mat under the 
rope, the inattentive spotters, the rope burns on the hands and legs, 
and the unfortunate spectacle of several students’ failed attempts 
to climb while the rest of the class sits and watches together create 
the “perfect storm” for another all-time PEHOS classic. Whittle 
equipment, multiple ropes of varying lengths, climbing nets, and 
climbing walls are much better ways to encourage, challenge, and 
help students develop muscular strength, muscular endurance, and 
flexibility. These are also more anonymous settings where large 
numbers of students are participating simultaneously and there-
fore are not focused on anyone but themselves or the small group 
they are working with.

Inappropriate Teaching Practices
All-star Lines (B. Lewis, personal communication, October 17, 

2011).  In a full-class sport game (perhaps volleyball or basketball) 
with two teams, each team consists of two “lines” or subgroups, 
and those groups alternate off and on the court at regular inter-
vals. This is a standard way of mitigating many of the negative 
aspects of large-sided games and allowing less skilled students to 
actively participate and contribute to the action. But with only a 
few minutes remaining in the class period, excitement high, and 
the outcome in doubt, the teacher announces that it is time for 
each team to put out its “All-star Line.” In a nasty twist on the 
practice of “student captains choose teams” and “PE class as sports 
camp,” each team is told to determine which “all-stars” get to play 
and which students get to sit and watch. It is the reincarnation of 
the varsity team-sport model in physical education class. The best 
players are, of course, very pleased with this practice, but the aver-
age and below-average students can only be discouraged as they 
are relegated to the background as spectators once again.

Athletes Sit Out on Game Days (C. Schutrum, personal commu-
nication, November 1, 2011).  In this teaching practice students on 
any varsity team are excused from participation in physical educa-
tion class on a game day. This might seem reasonable if the physical 
education class is running four miles and the athlete has a soccer 
game or track meet later in the day with high aerobic demands, but 
this is not usually the case. These varsity athletes should certainly 
be fit enough to participate in school-day physical education activi-
ties with low-energy demands and still play a match in the after-
noon without undue fatigue. If one of physical education’s goals is 
to develop competent movers for a wide variety of lifetime sport 
activities, what sense does it make for a football lineman to be ex-
cused from tennis on game day? At the very least, the physical edu-
cation class activity will serve as a warm-up for the afternoon or 
evening contest, and in the best-case scenario that football player 
will benefit from enhanced coordination, balance, and agility.

Shirts vs. Skins (J. Crutchfield, personal communication, Feb-
ruary 21, 2012).  This inappropriate teaching practice for boys’ 
classes is a variation of “students on display” (Williams, 1996). 
Teams are identified by whether or not players are wearing a shirt 
— one team keeps their shirts on, while the other team plays shirt-
less. It is a longstanding and simple means of team identification 
in informal sport games, but it has no place in school-based physi-
cal education classes. Not only does this teaching practice suggest 
the use of large-sided games teachers should be trying to avoid, 
but the prospect of going shirtless can be absolutely horrifying for 
those students who suffer from severe acne, who are underweight 
or overweight, or who have poor body-image and low self-esteem 
issues. Furthermore, this teaching practice is one that is almost cer-
tain to bring unhappy parents to the principal’s office. No matter 
how tight the budget might be, low-cost mesh scrimmage vests will 
be both an easy solution and a wise investment!

Attendance Taken while Students Sit in Squad Lines (C. Ellis, 
personal communication, September 10, 2013).  Students in aca-
demic classrooms almost always take their seat at the start of a 
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class. Sometimes they talk, sometimes they read, 
sometimes they study, and sometimes they are 
on their cell phone. That is how the classroom 
teachers take attendance and then begin their ac-
ademic work. But in physical education, where 
the currency is motor skills, movement, and ac-
tivity, precious time at the start of class is often 
wasted or not used efficiently. Several minutes of 
the already limited and valuable class time are 
squandered as students essentially sit motionless 
in squad spots and lines. Perhaps a better strat-
egy for that start-of-the-class segment would 
be to organize pre-established structured tasks 
such as partnered throwing and catching skills, 
instant activities, self-directed warm-ups, or ap-
propriate dynamic stretching while attendance 
is taken, instead of having students do noth-
ing as they wait for something educational and 
worthwhile to begin.

Conclusion
SHAPE America – Society of Health and 

Physical Educators asserts that “quality physical 
education programs help all students develop: 
health-related fitness; physical competence; cog-
nitive understanding; [and] positive attitudes 
about physical activity so that they can adopt 
healthy and physically active lifestyles” (NASPE, 
2013, p. 1). At the center of the issue is the care-
ful selection of activities, games, and teaching 
practices that will help both teachers and stu-
dents to meet the discipline’s learning objectives.

If physical educators want to encourage stu-
dents to become physically active for a lifetime 
through physical education, they must become 
more insightful, reflective, thoughtful, and con-
siderate practitioners. If physical educators take 
the time to stop and reflect about what they do, 
why they do it, and, how they do it, they can be 
successful in making changes to their classroom 
practices (Tsangouridou & O’Sullivan, 1997). 

Only then will physical educators be better able to achieve their 
goals of improving motor skills, physical fitness, and the cognitive 
and affective domains. But beyond that, they will also be able to 
better promote and impart positive attitudes toward a lifetime of 
appropriate adult physical activity and fitness so that all students 
can experience the joy of movement, the treasure of enhanced 
health, and the satisfaction of increased quality, longevity, and pro-
ductivity of life in the global society.
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